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The Information-for-All Bureau Council approved the Training-the-Trainers in Information Literacy project in September 2007, authorizing the project proposers to help organize and arrange a total of twelve workshops to be held throughout 2008 and conclude by no later than January 31, 2009.  Because UNESCO required the project to be global in scope and outreach, at least one workshop was required to be held in each of the major geographic regions of the world.  The project proposers were required to assist the host institutions in organizing, implementing and evaluating the results of the workshops, and to make recommendations following their conclusion (contained herein).  Because of budgetary reasons, the number of workshops had to later be reduced from twelve to eleven.  Full background details for this project, including the original project proposal, and the detailed project guidelines issued, as well as very detailed information on how the workshops were organized, planned, implemented, and evaluated, are contained in the Main Report.  Additional details are contained within a special TTT workshop website established to assist the host institutions, expert-presenters, workshop applicants, and other interested professionals - - http://albertkb.nl/pageID_5366125.html
1. Summary Demographic Statistics:  Number of Participants by Country, Region, and Types of Professions and Institutions they Represented

1.1  Participant Representation by Workshop Venue
A total of 627 participants were approved to attend the eleven workshops at an “on campus” location, and 134 participants attended the online (virtual) workshop offered by one of the workshop venues, Spain, resulting in a grand total of 761 participants.  These 761 participants came from 99 different countries, representing all of the major geographic regions of the world.  

A few approved participants had last minute visa or other kinds of personal problems and had to withdraw, but were provided with training materials online, and retained on post-workshop mailing lists.  Moreover, in the case of several workshops (e.g. Malaysia, Estonia, Turkey, China, India and Egypt) far more applicants responded than the host institution’s total available financial resources could support, necessitating some rejections.  The summary data is here listed in chronological workshop date order, reflecting host workshop venue (city), country, dates, type (on-campus or physical, vs. online or virtual), and number of participants:

· Montego Bay, Jamaica (30 May – 1 June 2008) (31 on-campus)
· Quebec City, Canada (8 –9 August)

(35 on-campus)
· Port Dickson, Malaysia (11 – 14 August)

(78 on-campus)
· Tallinn, Estonia (21 – 23 August)


(47 on-campus)
· Ankara, Turkey (3 – 5 September

(50 on-campus)
· Cape Town, South Africa (4 – 6 October)
(27 on-campus)
· Wuhan, China (21 – 23 October)


(104 on-campus)
· Granada, Spain (27 – 30 October)
 (50 on-campus, 134  online)
· Alexandria, Egypt (4 – 6 November)

(94 on-campus)
· Patiala, India (5 – 7 November)


(66 on-campus)
· Lima, Peru (22 – 24 January 2009)

(45 on-campus)
1.2  Participant Representation by Country and Region
North America
Canada

Mexico

United States of America






(3)

Caribbean
Barbados

Cuba

Haiti

Jamaica

Trinidad & Tobago






(5)

Latin America

Argentina
Bolivia
Brazil

Chile

Colombia
Costa Rica
Ecuador
Guatemala

Panama
Paraguay

Peru

Uruguay

Venezuela






(13)

Europe
Albania

Bulgaria

Croatia

Cyprus (North)

Czech Republic

Denmark

Estonia

France
Hungary

Italy

Latvia
Macedonia

Malta

Netherlands

Norway

Portugal

Romania

Russia

Serbia

Slovenia

Spain

Turkey

Ukraine

United Kingdom






(24)

North Africa/Middle East
Algeria

Bahrain

Egypt

Jordan

Libya

Morocco

Oman

Syria
Tunisia
United Arab Emirates








(10)

Sub-Sahara Africa
Botswana

Ethiopia

Ghana

Ivory Coast

Kenya

Lesotho

Malawi

Namibia
Rwanda
Senegal

Sierra Leone

Somalia

South Africa

Tanzania

Zambia

Zimbabwe








(16)

West, Central and South Asia
Afghanistan

Azerbaijan
Bangladesh

Bhutan
Cambodia

India
Indonesia

Iran
Kazakhstan
Kyrgyzstan

Laos

Malaysia
Maldives

Nepal
Pakistan

Sri Lanka
Tajikistan
Thailand
Turkmenistan
Uzbekistan

Vietnam








(21)

East Asia & Pacific
China

Hong Kong

Japan

Macau

Philippines

Singapore

                                South Korea







(7)

Total Worldwide Countries



99
1.3  Types of Institutions Represented
· Academic or School Libraries & Media Centers; Research Libraries

· Public Libraries

· Not-for-Profit libraries

· Private Sector Libraries

· National & Regional Libraries

· Other Kinds of Specialized Libraries (Handicapped, Minorities, etc.)

· Documentation Centers

· Academic Universities and Colleges, Private & Public, 2 and 4 year

· Primary Schools, Middle or Higher level Secondary Schools

· Vocational Schools

· Government Ministries (National, Provincial & Local)

· The Media (TV, Newspapers, Journals, Radio, Blogs, etc.)

· Solo (independent/freelance) Consultants

· Professional Associations and Societies, and Trade Unions

· Foundations (private and public)

· Non-Governmental Organizations (NGOs)

· International or Regional Inter-governmental Organizations

1.4  Types of Professions Represented
· Librarians
· Education, University Faculty
· Education, Primary, Middle and Higher Level School Teachers)
· Graduate Students
· Museum Curators and Archivists
· Public Administrators, Legislators
· Human Resources Specialists
· Journalists
· Media Specialists
· ICT Professionals
· Legal Professionals
· Health/Medical Professionals
· Natural Resources Specialists
· Minority Advocates
2. Recommendations

2.1 Congratulations and Letters of Appreciation
Recommendation:  That The Director General of UNESCO and the ADG for the C&I Staff, as well as the eleven workshop host organizers, and the many private and public sector co-sponsors of virtually all of the workshops, be congratulated for showing a high degree of leadership, commitment and professionalism in mounting and then actively supporting this strategically important 21st Century initiative that embraced all of the major geographic regions of the world in scope, as well as many of their major sub-regions.  Letters of Appreciation have already been sent to the host institution coordinators, and some higher level officials.  However, where some letters are still needed, the workshop coordinators should bring their specific recommendations to the attention of UNESCO, furnishing the appropriate information such as names, titles, and a brief statement of the reasons for the request.

2.2 Duplicating Workshops in Home Countries
Recommendation:  That UNESCO encourage and support the “replication” of the TTT workshop idea through a variety of advocacy and promotional efforts, capitalizing on the existence, now, of a fairly extensive network of trained library and information professionals who have already tangibly demonstrated that they are both able and willing to mount their own workshops in their own home countries, but would be greatly assisted in gaining internal country and institutional support if UNESCO took a public position on the matter.  UNESCO should do this through as appropriate opportunities arise, and through many communication channels, including its websites and portals, its IFAP Bureau Council meetings and emailings, in appropriate dialogues with member country missions to UNESCO, in dialogues between UNESCO Headquarters and its field offices, and in other ways.
2.3 Online Learning and Social Networking
Recommendation:  That UNESCO explore acquiring (either from external sources, or designed and developed with internal resources, or a combination thereof) an online learning and social networking capability so as to provide an opportunity for information literacy practitioners to avail themselves of a continuing, authoritative, current and user-friendly online expert information resource which they can utilize to: (1) help keep themselves abreast of new developments in the field, (2) continue networking with colleagues they may have met at workshops and other places, and (3) post publicly their own unique contributions to the information literacy field.  “Graduated” workshop participants collectively comprise a unique and valuable human resource investment that should not be lost, but further exploited and capitalized upon.
2.4 Virtual vs. On-campus Workshop Formats
Recommendation:  That UNESCO consider developing, either utilizing in-house resources or under contract, or a combination thereof, a virtual TTT workshop modality, taking into account the excellent pioneering work done in this regard by the Spanish TTT workshop team, and by IFLA’s Information Literacy Section, and promote it worldwide so as to encourage its availability and accessibility to many different potential audiences (not just for LIS professionals, and not just in a formal workshop context, but as a permanently available online tool available to everyone).  Of course the question of multiple languages must be taken into account given UNESCO’s budgetary situation.  Perhaps leading institutions in different countries and regions, such as the TTT workshop host institutions, with appropriate major UNESCO languages capabilities, can be asked to volunteer their assistance in order to both reduce the costs of producing such a resource in multiple languages, as well as to ensure that local custom and expertise was applied.
2.5 Distance Education and Online Learning

(Recommendation follows the next item since this topic and the following one are very closely related)
2.6 Continuing Education and Lifelong Learning

Recommendation:  That UNESCO include in an upcoming information literacy expert meeting the challenge of designing and developing a series of continuing education syllabi, both in online modes and in a on campus classroom context, that could be utilized by both secondary school and higher education institutions, in their curricula, to teach information literacy at the beginner, intermediate and advanced levels, to both youths still in school, as well as to adults already in the workforce, and tailored if possible to the special needs of the major priority UNESCO disadvantaged audiences (e.g. the disabled, women, children, the unemployed and underemployed, people living in remote and rural locations, and so on).  Continuing Education facilities should not be limited to just schools and universities - - formal educational facilities.  They should also include public libraries, community centers, senior centers, health clubs, mobile kiosks and “schools and libraries on wheels,” and similar informal facilities.  Finally, as indicated in preceding recommendations, the question of developing such resources in multiple languages must also be taken into account, given UNESCO’s limited financial resources.
2.7 Need for a Single, Central, Authoritative International Clearinghouse on Information Literacy and Lifelong Learning
Recommendation:  Although this idea has been proposed to UNESCO before, it has not been acted upon thus far, and therefore needs to be re-addressed as a priority matter. Just as UNESCO has established, from time to time, a ‘satellite’ stand-alone institutional capability of some kind which specializes in addressing some kind of critical UNESCO need, and strategic UNESCO audience (such as an educational institution that specializes in pedagogy and teaches teachers how to teach), so such a Clearinghouse could enjoy the “UNESCO imprimatur” but at the same time operate independently but under general UNESCO policy guidance.  Several institutions in Balkan countries are currently considering volunteering serving as hosts for this purpose, and the authors would be pleased to put UNESCO into contact with those institutions.
2.8 Professional Societies and Associations
Recommendation:  UNESCO needs to develop model template statements that can be made available to member countries underscoring how information literacy and lifelong learning can be of direct and tangible value to the entire membership of professional societies, trade associations, unions, in whatever sector they may be (not just library and information professions, but in business and industry, government, not-for-profits, and so on).  In this regard, some such illustrative statements are already suggested in the publication “Understanding Information Literacy:  A Primer,” published in 2008 by UNESCO, but they could be further amplified, broadened and extended to all sectors.
2.9 Strengthening the Links between University Library staffs and Teaching Faculties

Recommendation:  After consulting and obtaining approval from their appropriate higher level officials (presidents, chancellors, rectors, deans, etc.), university librarians should take the initiative to identify and partner with teachers and faculty for the purpose of jointly designing and developing pilot information literacy courses, workshops, tutorials, guidelines and other teaching and learning instruments, experimenting with those instruments in actual practice, modifying them based on experiences and feedback received, exchanging ideas and experiences in the context of workshops, and ultimately ensuring that information literacy is effectively incorporated into the university’s curricula at all levels - - graduate and undergraduate, on campus and off campus, etc.  The same idea should be pursued at the primary, middle and secondary school levels.
2.10 School Libraries and Permanent School Librarian Positions
Recommendation:  Where they exist in a country, however few in number, school librarians should pro-actively lobby their higher level officials (school superintendents, trustees, principals, parent-teacher associations, etc.) and then, if successful, partner with them, as well as with local and national library associations, to develop appropriate legislative and policy instruments that mandate, plan for, and budget for the introduction of librarian and media professional positions into both primary and secondary schools.  Ideally such positions should be staffed with at least one full-time librarian professional, but recognizing that budgetary limitations may require a compromise such that, at least temporarily, wherein temporary and/or part-time professionals or para-professionals encumber the position until additional funding can be secured to finance a full-time fully trained professional position.  Additionally, school library associations and kindred spirit groups should advocate and foster the partnering of such school library and media professionals with school teachers, utilizing essentially the same kinds of strategies and methods outlined in a preceding recommendation addressing the same challenge but at the higher educational level.

2.11 Information Literacy and Media Literacy
Recommendation:  UNESCO needs to more closely link its Information Literacy and Media Literacy policy and project initiatives because the ultimate goals and purposes of both would be greatly enhanced if they were viewed and crafted as mutually supportive, complementary paradigms, not competing ones.  UNESCO is already moving in this direction - - several meetings of both information and media literacy experts have already been held, yielding various conclusions and recommendations.  These initiatives should be continued, and UNESCO should identify several higher education institutions with whom they can work to intensify and pursue this initiative in a systematic and disciplined manner.
3. NEXT STEPS (2009-2010 Timeframe)

Although the preceding section did address recommendations comprehensively, the recommendations were couched in a rather disjointed fashion, in the context of each specific finding and conclusion, and were expressed in terms of reforms and goals that implicitly will take considerable time, in some cases perhaps even years, to fully implement.

Therefore, the authors thought that it might be useful to identify “next steps” that endeavor to summarize and bring together in a much more limited number of general contexts what should UNESCO do next in the short-term, that is, in the 2009-2010 biennium timeframe?

3.1  Continue Selected On campus TTT/IL Workshops in 2009/2010:
There is a broad consensus that each major geographic region, and each country in that region, should be encouraged to undertake additional on campus workshops in the 2009 – 2010 Biennium Timeframe, similar to those planned and implemented by UNESCO for the 2008 workshop series.  Both broad and diverse participant audiences, as well as more narrowly defined participant audiences, should be recruited to attend.  In the latter category priority attention should be paid to the specialized needs of TTT/IL trainers who are being groomed for training what the Project Proposers and UNESCO have called “ultimate UNESCO target (or beneficiary) audiences,” such as women and children, the disabled and disadvantaged (e.g. the sight-impaired and hearing-impaired), the unemployed and underemployed, migrant and rural/isolated populations, and so on.  Continuing on campus workshops on their own is something each region and country can do without any further UNESCO guidance or involvement (except perhaps to assist member states to promote and publicize their workshops on UNESCO websites).

In this regard, UNESCO should dialogue and negotiate with appropriate regional intergovernmental organizations, appropriate member country ministries, their own UNESCO field offices, country missions to UNESCO, and international and regional professional LIS and Educational associations and societies such as IFLA, LIASA, ACURIL, and so on.  The content materials developed and made available by the 2008 workshop expert-presenters are, generally speaking, adequate for this purpose, and most such materials are already in the public domain and therefore can be downloaded and utilized.  Finally, there are already in place several online learning groups that were established as a follow-on to many of the workshops, that could be involved in the planning for, and implementing of this “second wave” of 2009 - 2010 TTT-IL workshops.  Some of those online groups were established by the workshop host institutions, some by the expert-presenters, and some commercial firms, such as Learning Community, are anxious to invite UNESCO to consider their online learning services and product offerings.
Depending on UNESCO’s budget, it is conceivable that perhaps a few of such workshops in the 2009 - 2010 biennium could be partially funded at least by UNESCO itself - - especially for certain priority ultimate beneficiary audiences such as disabled and disadvantaged populations such as the hearing and sight impaired.
3.2  Model On campus and Virtual Workshop Format Templates
A consensus of views represented by the workshop expert-presenters and host institution coordinators, as well as the two Project Proposers authoring this report, is that one of the best ways UNESCO, through its international leadership, can continue the momentum in advancing the Information Literacy paradigm worldwide, is to undertake two steps more or less consecutively in the short-term timeframe:

· First, sponsor a meeting of selected TTT workshop expert-presenters and host workshop coordinators (perhaps between 5 and 10) for the purpose of reviewing and analyzing all of the TTT workshop experiences, and the “lessons learned” (both positive and negative), with a view to formulating a preliminary design for (1) a model Training-The-Trainers in Information Literacy On campus Workshop Template, as well as (2) a model Training-The-Trainers in Information Literacy Virtual Workshop Template.  Such templates, one for the on campus format, the other for the virtual format, would broadly spell out the way such workshops could be planned, designed, organized and implemented from both a content and format standpoint.  But, the model templates would be flexibly defined and designed in such a way that there would be both a core content module (i.e. minimum, essential content) as well as an optional content module (i.e. in the form of suggested, but not mandatory guidelines).
In this way, each region and each country would be able to customize and tailor its own workshop design to fit its own unique local circumstances, information cultures, styles of teaching and learning, and other local needs.  One of the 2008 TTT workshop host institutions might be invited to volunteer to host and help organize this expert meeting, and perhaps also help UNESCO to defray meeting facility as well as local living expenses of the participants.  Of course one or more private sector workshop co-sponsors could also be invited to help defray costs.  For example, the co-organizers and hosts of the Spanish workshop held at the Regional Library of Andalusia in Granada, Spain, might be asked to play a key role in helping UNESCO to organize this expert meeting because they were the only 2008 TTT host workshop venue that organized and implemented both a virtual online workshop and an on campus workshop; and

· Second, following the foregoing broader meeting, to engage a smaller group of experts (perhaps no more than seven or eight) to review carefully the conclusions and recommendations from the preliminary meeting of experts, once it has taken place, and then design the final version of a the core content module for both the on campus as well as the virtual TTT-IL workshop templates, oversee the pilot testing of those templates at several different institutions in different regions and countries, refine the content and delivery modalities based on feedback received following those pilot tests, and, finally, produce final template versions which UNESCO could then make available worldwide to all member countries.
3.3  Establishing a UNESCO-sponsored Online TTT/IL Learning Community: 
As mentioned several times in the preceding material, many of the expert-presenters at the workshops volunteered, on their own initiative, to establish informal social networks online, following a particular workshop, so that they could communicate more efficiently with the workshop participants, continue thereby to motivate them, teach them how to learn more and more about Information Literacy education and training practices, ideas, approaches, and so on.  However, no attempt was made while the workshops were being implemented, one at a time throughout 2008, to set up a comprehensive, worldwide online TTT/IL network because such a move would have necessitating investing substantial resources into the effort, thus diverting very limited resources from the highest priority of the UNESCO project - - the successful completion of individual workshops themselves.

3.3.1  Establish a TTT Workshop Wiki
UNESCO should consider asking a workshop institution, perhaps with the assistance of one or more of the 2008 international and local expert-presenters, to establish a TTT workshop Wiki so that participants who attended the TTT workshops can interchange their experiences with their colleagues online, efficiently.  In this manner, feedback from the “graduates” would update their individuals’ situations and experiences so that all IL professionals could benefit by accessing the Wiki.  Additionally, many of those expert-presenters who remained in contact with workshop participants following a workshop (and still remain in contact with them today) pointed out that it would be more effective, ultimately, if UNESCO would explore establishing (institutionalizing) some kind of “permanent” online TTT/IL learning social network so that both library and education sector academics as well as practicing professionals, in both the public and private sectors, would have a permanent online “best practices” resource to utilize to find out “the latest” developments in the field, via Wikis, Blogs, RSS feeds, and so on.  
Oftentimes practicing professionals, as well as teaching faculties, do not have the time to attend on campus meetings, especially those far distant, because they have heavy responsibilities at the office, in the research lab, and in the classroom.  Moreover, a strong case can be made that such an online social network resource is not a direct substitute for a virtual or on campus workshop, but, rather, should be viewed as complementary.  It would be a cost-effective way of ensuring that professionals with shared interests and needs are linked together efficiently and can interchange ideas, information, and materials with each other.  In short, establishing and maintaining sustainable professional connectivity is the essence.  Therefore, the Project Proposers recommend that an online IL-LL learning social network is a promising tool that UNESCO should explore establishing in the TTT/IL arena.

3.3.2  Explore Acquiring a Commercial Online Learning Social Networking Service

There are commercial online learning social networks already established, such as Learning Times already mentioned, some of which are prepared to negotiate to contract for such services.  Perhaps UNESCO may wish to turn to a volunteer international organization such as IFLA to assist it in this regard.  Alternatively, UNESCO may wish to create such a network using its own in-house human and ICT resources.  We make no final judgment as to which alternative would be the most feasible, only that alternatives be explored with the end result of establishing such a social TTT/IL network.  If an international clearinghouse on IL-LL is established, as advocated above, this is a task with which they could be charged.
4. Longer Term Recommendations (beyond 2010 timeframe)
Although not directly related to the Training-the-Trainers Information Literacy workshops project, there are several indirectly related topics and suggestions that arose during the 2008 workshops that are herein addressed so that UNESCO may consider them as a part of their overall, strategic, long range planning, but in perhaps a more appropriate and wider context, and/or at perhaps a later, more propitious time, given its limited resources and enormous challenges.

4.1  Reaching Out To Every Sector of Society
This report’s authors feel very strongly that all library communities should intensify their efforts to reach out to all individuals and organizations, especially those at the local community level, in advancing the applicability and usefulness of the information literacy paradigm to all kinds of organizations and institutions, to all sectors, and to all individuals regardless of socio-economic status, race, creed, religion, gender, or other demographic variable.  But, as mentioned previously, the first step has been to ‘train the trainers,” and, next, the trainers should reach out to the other sectors.  UNESCO, and major international, regional, national and local community library associations such as IFLA, COMLA, ACURIL and others can encourage and help the library communities to do this in many ways, partnering with elements of both the public and private sectors.
4.2  First World Congress on Information Literacy and Lifelong Learning:
As UNESCO knows, during the Quebec workshop in August, Professor Jagtar Singh of Punjabi University in Patiala, India, sent an email message to one of this report’s authors volunteering his university to co-host and co-organize the First World Congress on Information Literacy and Lifelong Learning (FWC).  The Project Proposers thanked Professor Singh on behalf of the Quebec workshop participants, and also on behalf of the Information Literacy Section of IFLA (which was meeting at about the same time, and was therefore apprised of the message), and encouraged him to more fully coordinate the proposal with his university officials, with appropriate Indian Government ministries, with members of the Indian and regional LIS communities, and with the Indian and regional private sector, to secure their unqualified support.  Following the securing of those commitments, Professor Singh was advised that he should then prepare a formal/official proposal that should be jointly sent to UNESCO, IFLA, and the appropriate lead Indian government ministry.  As of this writing Professor Singh is still in the process of dealing with these internal coordination challenges.  UNESCO should positively respond to the proposal once if and when it reaches them in official/formal channels and formats.

4.3   An INFOLYMPIAD (Information Skills Olympics):
During the TTT workshop held in Alexandria, Egypt, the participants recommended that an “Information Skills Olympics” be held as a way of garnering worldwide focus and attention on the importance and relevance of both Information Literacy and Media Literacy, in much the same way that the traditional sports Olympics, held every four years, focuses media and the world’s attention on individual, team and country competitions, and thus fosters greater support for on campus sports.  The idea was almost immediately taken up by various universities and groups and, for example, in China alone there are, as of this writing, at least three university student IL groups that are working on detailing, in an illustrative manner, just how such “information skills” competitions might work.  UNESCO should positively respond to this proposal if and when it reaches them in official/formal channels and formats.  At this moment no single sponsor has stepped forward to take on the responsibility of organizing such an event.  Perhaps UNESCO should consider taking the lead in inviting co-hosts and co-organizers, beginning at the member country level.
5.  Postscript

This report’s authors want to emphasize that Information Literacy theorists and practitioners alike must be careful not to advocate the Information Literacy paradigm as a panacea that will cure all of a country’s long-standing political, economic and socio-cultural problems, such as poverty, disease, social unrest, and so on.  There is a danger that, in their enthusiasm to promote and more widely advance the concept, their zeal may raise expectations unrealistically as to what the concept, taken alone, can accomplish.  The full realization of the concept’s ultimate promise is inextricably tied in with basic educational reforms such as changing traditional ways of teaching and learning.  And also tied to enlightened Knowledge Societies that place a high value on freedom of expression, and diversity of viewpoints.  Until those basic reforms are effected, the full potentials of information literacy cannot be realized.  That is why the authors have repeatedly called for closer partnerships between librarians and teachers, and between those professions and their governance leadership at the national, provincial and local levels.

Finally, the report’s co-authors would like to take this opportunity to express their deep appreciation for the outstanding work done by the eleven host coordinators.  Each of the eleven, assisted by their TTT workshop teams, and supported by their institution’s higher level officials, went far beyond the call of duty to ensure that the workshop was a success.  The energy, time, and other kinds of personal commitments they made were truly extraordinary.  The UNESCO TTT Workshop Project could never have succeeded without their professional and personal dedication, and the dedication of their teams, as well as from their superiors who supported and sustained them at every step of the way.

The last page of this report is an illustrative “banner/logo,” in this case the Lima Peru workshop, to advertise, promote and publicize their workshop.  The beautiful graphic art work was created by a Turkish artist, Necip Erol Olcay.
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